Using a Blog to Guide Beginner Students to Use Adjectives
Appropriately When Writing Descriptions in English

El uso de una bitacora o blog para guiar a estudiantes principiantes en el uso
apropiado de los adjetivos cuando escriben descripciones en inglés
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Beginner students often have difficulties using adjectives when they write descriptions in English. This
article focuses on the procedures used to help my sixth grade students understand and use adjectives
in the correct order by using a blog. To achieve the objective of the project I decided to implement an
innovation in and out of class practices, particularly when guiding students in writing descriptions.
Hence, different activities were designed using some worksheets during the lessons in the classroom
and some exercises implemented in a blog. The results showed that at the end of the implementation
the majority of students’ descriptions improved in terms of using adjectives related to nouns and the
students increased their understanding of the use of this grammar issue.
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Los estudiantes principiantes suelen tener dificultades en el uso de los adjetivos cuando escriben
descripciones en inglés. Este articulo se centra en los procedimientos usados con el fin de lograr
que mis estudiantes de grado sexto entendieran y emplearan los adjetivos de manera correcta,
mediante el uso de una bitdcora o blog. Para lograr este objetivo decidi implementar una innovacién
en las practicas dentro y fuera de clase, particularmente en la guia brindada a los estudiantes para
escribir descripciones. Consecuentemente, se disefiaron diversas actividades que incluyeron guias de
trabajo para realizar durante las clases y algunos ejercicios para desarrollar en un blog. Los resultados
mostraron que la mayoria de las descripciones escritas por los estudiantes mejoraron en términos
de uso de los adjetivos en relacién con los sustantivos descritos y, asimismo, que los estudiantes
incrementaron su entendimiento respecto al uso de esta categoria gramatical.
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Introduction

During the process of English learning, 6"
grade students at Colegio Nueva Delhi 1.E.D. have
difficulties using adjectives when they write a
description. It means that they write the adjective
after the noun as we do when we write in Spanish,
without taking into account that some structures
are formed differently in English. For this reason,
some activities were designed to take advantage of
the use of blogs and different worksheets, which
allowed the students to understand and use the
adjectives in English. With these activities, I hoped
they could improve their abilities to use adjectives
when writing a description in English about people’s
physical appearances.

Some of the students of the target group
seemed to be enthusiastic about English lessons,
but most of them were not interested in the class.
For this reason I thought that the use of Internet
resources in English classes would be a motivating
factor for them. This way, I tried to help them to
solve this difficulty. Besides, the project was neces-
sary in order to guide students to understand how
they have to use adjectives in the correct order in
relation to nouns.

In this article the reader will find the objec-
tives and the methodological design of the project
including context, type of project and stages. After
that, you can find the literature review and finally
the data analysis, results and conclusions.

Objectives

The main objective of the study was to analyze
how students use adjectives when they write des-
criptions in English by using a blog. To attain this,
the following two specific objectives were posed:

« To engage students in using a blog to under-
stand and use adjectives appropriately when
they write descriptions in English about peo-
ple’s physical appearances.

o To observe what happens with students
involvement in the English learning process
when they take part in the activities suggested
in the blog.

Method

Context

The project was implemented with sixth grade
students of the morning shift at Colegio Nueva
Delhi 1.E.D., which is placed in the fourth locality of
the city. The ages in the group of students observed
during this project ranged from 10 to 13 years old.
This group of students had a very basic level of
English language proficiency which explains why
during an English class Spanish was more spoken
than the foreign language.

In general terms, this group of students (with
some exceptions) was able to write simple expres-
sions by using elements that were memorized. They
could write (using simple sentences) their names,
numbers, some dates, and other simple information,
but did not use writing as a communicative skill.
Besides, most of the students did not recognize the
structure of the sentence when they wrote physical
descriptions; instead, they wrote a list of adjectives
and nouns (like an inventory of characteristics), but
in the same way as they do in Spanish. This means
that students wrote one sentence per line showing
one specific characteristic. If the student wanted to
write something about five different characteristics,
then he/she wrote 5 sentences on five different lines.
For example, they wrote This is a car blue; Teacher is
eyes brown; The pear is of color green.

Approach

To develop this project, I decided to imple-
ment a pedagogical innovation. It is considered
an innovation because in the high school referred
to no similar activity had ever been implemented.
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Besides, it is important to take into account that the
proposal of this project arose from the analysis of
the use of adjectives in some descriptions produced
by the students. This fact was considered important
because, as White (1988) mentions, innovations
are events which take place in a context; they do
not occur in isolation. In the same vein, Markee
(1997) states that “innovation is a managed pro-
cess of development whose principal products are
teaching (and/or) testing materials, methodologi-
cal skills, and pedagogical values that are perceived
as new by potential adopters” (p. 46).

Students in my school were accustomed to
going to the resource center to practice every
English class with the same software on the com-
puter, but they always followed a pattern guided by
the teachers. This practice does not always produce
real new knowledge. I mean, teachers had tested
the possibility to use the Internet as a pedagogical
resource during the session.

With this innovation, I wanted to change my
teaching practice with my 6™ grade students in
terms of the adoption of a new strategy in which
students could be in contact with the Internet and
learn at the same time. Besides, it is considered an
innovation because it is “perceived as new by an
individual or other unit of adoption” (Rogers, 2005,
p- 11, in Kirklan & Sutch, 2009, p. 10).

Another important aspect to take into account
is that this project was considered an innovation
not just for being a new experience in the school,
but also because nowadays the education process
needs to be reloaded, renewed, etc. As Bransford,
Brown and Cocking (2000) comment:

Everyone expects much more from today’s schools than was

expected 100 years ago. A fundamental tenet of modern learning

theory is that different kinds of learning goals require different
approaches to instruction (Chapter 3); new goals for education

require changes in opportunities to learn. (p. 131)

In my opinion, the use of technology and
Internet resources is one of those opportunities
that must be promoted by teachers. But, of course,
it is necessary that as an innovation, the use of
technology should be assumed by teachers as an
opportunity for improving teaching and learning
because, as stated by Bransford, Brown, & Cocking
(2000), “Technology has become an important
instrument in education. Computer-based tech-
nologies hold great promise both for increasing
access to knowledge and as a means of promoting
learning” (p. 229).

Stages and Data Collection

Techniques

The innovation was implemented in three
main stages. The first one was related to the expla-
nation of the use of blogs and resources from the
Internet. This part of the project was planned
because students had never used Internet resources
in any class. It is important to mention that
parents and students were informed about the de-
velopment of the project and of the benefits of its
implementation. They expressed their interest in
participating. Also, parents gave the teacher per-
mission to use the students’ writings to be analyzed
in order to produce the final report of the project.

The second stage was dedicated to the compre-
hension and production of physical descriptions in
guided form. In this step, students participated in
different workshops (some of them using printed
worksheets and others using a blog) in which
they identified adjectives and their position in
the sentence. At the end of this stage, students
produced physical descriptions without the direct
guidance of the teacher.

The activities applied during the implemen-
tation were part of a cycle in which the teacher
observed the use of the worksheets and activities in
the blog for redesigning what would be necessary
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in further stages. This was done in order to tackle
the difficulties that arose from the accomplishment
of the proposal.

The idea behind using those worksheets was
to provide the students with key elements with
which to identify the adjectives and their position
in the sentence. Besides using worksheets during
the classes, we exploited a blog with different activ-
ities taken from some web pages, including some
designed for the purpose of the project. More-
over, during the whole process the teacher took
notes about the observations during the classes and
activities done by students in order to have a record
which could help to organize the information that
was used in the final report. The address of the blog
is http://lizajara.blogspot.com

Data were collected and analyzed during the
whole implementation process. This activity took
place in order to find explanations and to produce
the final report and conclusions of the project.

Literature Review

Some aspects about language, descriptions,
students’ engagement and the use of blogs were
consulted. These topics were relevant during the
implementation of the project, as can be read below.

Language Structures

When students are learning a new language
they rarely think in that foreign language (12, and
in this case, English); they usually think in the
mother tongue (L1, in our case, Spanish). It means
that students do not use the patterns of the 2. This
is a case of interference which, although criticized
by several authors, refers to the effect of one lan-
guage on another. It produces deviations from the
norms of either language affecting all levels of lan-
guage: accent, pronunciation, syntax, morphology,
and vocabulary (McArthur, 1992), and, it affects the
L2 learning process as well.

When students are learning a foreign language,
they tend to transfer to the L2 the structures of
their native language. For example, students use the
Spanish language structure when they are learning
how to use adjectives in descriptions, instead of
using the ones that the English language has. This
fact causes some difficulties during the acquisition
of the new language. The main differences between
the first language and the other (English and
Spanish) are the lexicon, some structure details and
some of the sound patterns (Garcia & Molesworth,
1996). These are some of the most common prob-
lems students experience during the English lan-
guage learning process which can be caused by
the little contact with the grammar of the foreign
language and the small number of hours which is
given to study it in the school curriculum.

Based on the aspects mentioned before, the
interest placed in this innovation project was a) to
understand what happens concerning the use of
adjectives when 6™ grade students are guided to
write descriptions in English, and b) to help them
to improve their abilities when writing a descrip-
tion about people’s physical appearances.

Descriptions

As already mentioned, students in this project
were guided to work on descriptions in English.
“Descriptive writing tells how a person, place, or
thing feels, looks, smells, or sounds” (Cramer et al.,
1989). With this definition in mind, it was thought
that descriptions would give students the opportu-
nity to use adjectives and that through the activities
in which they would have to write descriptions,
they would improve their abilities in using the cor-
rect order of adjectives and nouns in English.

At this point it is relevant to mention the defi-
nition and function of adjectives. An adjective is a
part of speech or word class chiefly used to modify
nouns and as a complement to copular verbs such

190 Universidad Nacional de Colombia, Facultad de Ciencias Humanas, Departamento de Lenguas Extranjeras



Using a Blog to Guide Beginner Students to Use Adjectives Appropriately When Writing Descriptions in English

as “be” and “seem” (Richards, Platt, & Weber, 1985).
In this project the use of adjectives in descriptions
was focused on attributive characteristics. Nor-
dquist (2010) mentions that there are two main
kinds of adjectives: attributive, which normally
come right before the noun they qualify, and pred-
icative adjectives, which come after the verb to be
or similar verbs such as become and seem.

Students’ Engagement

Besides the elements mentioned above, gram-
mar is not the only aspect to consider during the
foreign language learning and teaching processes.
Berns (1990) mentions that attitudes also influence
English language teaching and learning traditions
to improve the proficiency level and give learners
the opportunity to enlarge and develop the compe-
tence that they eventually achieve in the classroom.
Hence, it is necessary to consider the methodol-
ogy used to teach; in addition, students need to be
interested in learning the foreign language. Related
to this issue, in my school students seem not to be
interested in the English class. For this reason, it has
been considered important to change some strat-
egies during the English lessons, and one useful
element could be the use of Internet resources.

Using Blogs During the

English Learning Process

According to Ward (2004, in Quintero, 2008),
“a weblog is a website that is updated regularly
and organized chronologically according to the
date, and in reverse order from most recent entry
backwards. Weblogs can also provide decentral-
ized access rights which allow(s) multiple authors”
(p. 17). It was then considered that the use of a blog
could be very interesting for 6™ grade students in
Nueva Delhi School because they had never used
this resource in any class.

The idea of using a blog was an attempt for
motivating students in a different way, so that they
could view English language learning as an enjoy-
able experience. A big group of students did not like
speaking English to the teacher during the classes;
consequently, it was necessary to find a way to com-
municate with them by writing. In that sense “blogs
provide a communication space that teachers can
utilize with students whenever there is a curriculum
need to develop writing, share ideas and reflect on
work being undertaken in the classroom” (Western
Australian Department of Education, 2010). Besides,
a blog gives students the opportunity to participate
actively in their learning process.

As already mentioned, many students did not
like to participate during the English lessons, but
it was clear that they had understood the topic.
Related to this issue, Cuesta (2010) mentions that
students could find a self-controlled scenario in a
learning space created by an online environment
and assisted by their tutors. This scenario could be
developed in the school English resource center
and, in some cases, at their homes.

As Barrios (2010) mentions, “students don’t
tend to write unless they have to” and blogs can
be a way to change that. Therefore, teachers need
to create the habit of writing and if students are
engaged with technology; a blog can be very useful
to obtain good results in this project.

The use of blogs is a relatively new tool in the
teaching and learning processes, but as Quintero
(2008) points out, there are some studies which
have shown the advantages of using weblogs to
enhance students’ writing development. She refers
to the ones undertaken by Ward (in 2004) with a
group of forty non-native English speakers to estab-
lish how weblogs could improve their composition
level and the experience developed by Deitering
and Huston in 2004 in which a class weblog was
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created to give students from a geography and film
intensive writing course the opportunity to write
their own comments about the course content.

Technological resources are attractive for stu-
dents. For that reason, with the development of this
project it was considered that an Internet resource
like a blog turns out to be a motivational and pro-
ductive element in class.

Data Analysis

The data obtained during the implementation
of the project were collected in three different
phases. In the first one, the teacher explained to
students some general aspects about the Internet,
so during two classes the topic of the sessions was
about the use of the computer, history and char-
acteristics of the Internet, the use of a browser and
how to write the posts in a blog. This was done in
order to facilitate the comprehension and the use
of a blog. During the development of this stage,
students also had to write a free description. It
was written without the teacher’s guidance. Stu-
dents were asked to write about four different
objects: a train, a pear, an airplane and a car. The
objective of that description was to observe how
students used the adjectives in the sentence to
describe a noun.

The second phase of the implementation was
dedicated to guiding students to write descrip-
tions on a specific topic to focus the explanations
and activities just on that issue. The topic selected
was people’s physical appearances. In this stage of
the project different worksheets were used; some
of them were created by the teacher and other
adapted from books or Internet web pages. At the
same time, the blog designed was used to practice
the topics of the English lessons and there students
found different exercises created by the teacher and
taken from different web pages. In these exercises
students found matching activities on which they

could work with opposite adjectives and images to
relate with words, and writing activities to match
the opposites of the adjectives in bold. Exercises
1 to 4 can be found at the blog' (see samples in
Appendix A). After the implementation of this part
of the project, students wrote a description which
was posted on the blog (see Appendix B).

In the final phase of the project the idea was to
correct the problems observed in the final descrip-
tion that was written in the second stage. To do
this, the teacher designed some new activities to
be used in the blog and applied new worksheets.
To do these activities students had to unscramble
sentences and complete a text by writing the cor-
rect adjective according to one image. Exercises 5
to 8 can be found at http://lizajara.blogspot.com/p/
activities.html (see samples in Appendix c). The
result of this last activity was presented in a final
description that students wrote and posted in the
blog (See Appendix D).

The instruments used during this part of the
process to collect the data were students’ written
exercises in their notebooks, in the worksheets
and in the blog. Also, the teacher wrote some
useful notes as part of the analysis of observations
made during the classes; they were not part of the
research but clues for writing the final report.

Findings

Taking into account the observations that were
made in the different activities and the data gath-
ered while students worked with the worksheets
and got engaged in the activities proposed in the
blog, I analyzed data to find common patterns
and explanations. Table 1 shows the categories that
emerged from the analysis of the results.

1 http://lizajara.blogspot.com/p/activities.html
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Table 1. Categories that Emerged from Data Analysis

Categories

Subcategories

Exploring the use of

Word order (Wrong use of adjectives in a sentence)

adjectives to describe people

Usefulness of worksheets and activities posted in the blog

Students’ engagement

Role of the blo
8 Students’ progress

Exploring the Use of Adjectives

to Describe People

As mentioned in the objectives of the project,
students needed to understand the importance of
adjectives when they wrote a description about
people and objects. So they needed to realize that
people could talk about one object, but if they
added a specific characteristic to that object, the
idea about that element immediately changed in
people’s minds because, as Cramer et al. (1989)
mentioned, “adjectives can tell how a noun looks,
feels, tastes, sounds, or smells” (p. 150). The features
found in this category were analyzed at sentence
level -the chunks that characterized students’
attempts to produce different descriptions.

Word Order

After students wrote the first description
included in the activities planned along the proj-
ect —their free description about the four objects
proposed- it was observed that students’ written
production contained evidences of wrong uses of
adjectives to describe a noun. They wrote sentences
as they are written in Spanish, but using words in
English. At this point, it should be pointed out that
this fact could guide us to a broader analysis of the
issues, but the project focused just on adjectives.
They had to use the dictionary all the time to write
simple sentences. It was probably due to a lack of
knowledge of the necessary vocabulary in terms of
adjectives or nouns and maybe because students
did not know enough about English structures to

write a description. For example students wrote*
“The train is the colourblak blue”; “The cart is the

», o«

color blue”; “The pear has blemish the color green
an yellow”. Other students wrote sentences like a
list of characteristics: “The pear is small, the pear
is round”. In other examples, students used more
words but, again, with errors in the use of adjec-
tives: “The airplane utilize wings. Is of colors yellow
red and blue. And is big”

The analysis of descriptions like the ones
shown above seemed to evidence that students
did not understand the concept of the adjective as
a grammar issue and its function in the sentence.
Students used adjectives in their descriptions, but
the teacher’s guidance was necessary to understand
how to use them. Furthermore, they seemed to
need more practice on writing descriptive texts.

In the second stage, students were guided by
the teacher to learn adjectives to be used in their
writings. This was done through the application of
the first three worksheets (see Appendix E), and
some exercises in the blog. The objective of these
activities was to increase the vocabulary that they
needed to write the descriptions. With the work-
sheets, students could write short sentences about a
dog, a car and finally different characteristics about
people. In the blog they could find games and activ-
ities in which they could read and write adjectives
in short sentences again.

2 Samples presented from now on have not been edited. They
were transcribed for this publication, keeping the original form used
by students.
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When students accessed the blog they found,
among other activities, games like hangman in
which they had to guess the adjective. They could
also find a word search in which they had to locate
20 new adjectives and an exercise in which they
had to listen to one simple sentence to match with
the correct words.

At the end of this second stage, students posted
a description about one picture that they found in
the blog (see Figure 1). These descriptions showed
an important improvement in their writings. They
showed that with the application of the activities
mentioned above, many students could write the
adjectives without using the dictionary, that is to
say, with more confidence.

Figure 1. Image Posted in the Blog for Students to
Write the First Description

Green

ybiay abesany

Black
P

Although students still had spelling errors,
many of them wrote the adjectives before the
nouns and used complete sentences in short para-
graphs. At this moment a majority of students had
learned new vocabulary to write descriptions and
they could organize sentences with more informa-
tion than merely writing words to describe colors.
It should be noted that in this part of the project
students worked in groups of two or three people
because they had only 13 computers at the school.
Other examples of the sentences produced by the

students can be found in the descriptions posted in
the blog, such as:
She is Maria. Maria has short, curly and brown hair. She has big
and green eyes. She is average height. She is beautifil. She is thin.
(Group 1)
She is Maria. Maria has short, wavy and black hair. She has

small and green eyes. (Group 2)

As can be seen, some of the students still wrote
a list of sentences with some errors in the use of
adjectives but they showed an improved use of
them, especially in the use of colors. It seemed that
students understood how they had to write the
descriptions, but it was necessary to reinforce the
work in writing short paragraphs. For this reason,
two additional worksheets were used to comple-
ment the practice of writing descriptions, this time
focused on people’s physical appearances. After the
application of these worksheets, students wrote
longer sentences and also wrote ideas in para-
graphs, which means that they did not write lists
of characteristics or an inventory, as in their first
descriptions. In addition, I noticed that they used
the vocabulary learned in the first activities.

During this part of the project the teacher had
to solve a little confusion about the use of the verbs
“is” and “has”, because some students wrote sen-
tences like: “He is straight, black and short hair”.
It was also noticed that many students wrote bet-
ter sentences such as: “She is Mary. Mary has short,
wavy and brown hair. She is thirsty too”.

The last assignment proposed to students was
that they had to write two descriptions about two
different images they found in the blog -a man
and a woman. With this final assignment it could
be observed that the majority of students wrote a
complete description using the adjectives in the
correct position related to the noun and writing
complete sentences with more information than in
previous productions. Descriptions produced by
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the students were posted in the blog. Some of them
can be read as follows:
She is Thelma. She has blond, curly and long hair. She is wearing
a gray skirt. She is beautiful. She has big eyes. She is wearing a
black blouse. She is happy. She is tall. He is Frank. He has gray,
straight and short hair. He is wearing a black suit. He is old. He
has small eyes. He is average height. He is happy.
(Group 3)

She is Thelma. Thelma is tall. She has blond hair. She is wearing
a purple blouse. She is thin. She has black eyes. He is Frank.
Frank is tall. He has white hair. He is wearing a black jacket. He
is fat. He has black eyes.

(Group 4)

It is also important to say that many students
wrote their final descriptions taking into account
the use of capital letters and they had fewer spelling
errors than in their previous descriptions posted
in the blog. Also, they wrote more information
related to clothes and feelings, as can be read in the
following sample:

She is Thelma. Thelma has blond, wavy and long hair. She has

black and big eyes. She is tall. She is thin. She is wearing a gray

skirt and a blue blouse. She is happy too. He is Frank. Frank has
ablack suit. He has white, short and staight [straight] hair. He has
black small eyes. He is fat. He is also happy.

(Group5)

Usefulness of Worksheets and Activities
Posted in the Blog

Teachers and students often use worksheets to
revise and practice what has been taught in class.
As Wyels (2011) states, worksheets are an effective
tool in ongoing efforts to encouraging our students
to engage their brains during class.

Nowadays, the Internet offers hundreds of use-
tul, well-designed and high quality websites which
provide new opportunities for English language
learning. In those sites people can find many work-

sheets designed by teachers who want to share their
work with other teachers or students who are inter-
ested in using technology to improve their English
management or their English teaching methods.

Along the implementation of the project, 5
worksheets were applied; moreover, in the blog
students could find different types of activities and
resources such as word search, hangman, videos,
a song, and matching exercises. These activities
were about objects, animals and famous people like
singers. During the development of the activities
students had to practice the use of many adjectives
and their opposites.

The majority of the activities seemed to have
been interesting for the students, especially when
they had to go to the school resource center to
work on the computers. As regards the first two
worksheets not all the students finished the activ-
ity because they had to look for the words in the
dictionary so they spent a lot of time finding the
meanings. Concerning the last three worksheets,
the situation changed and students seemed to
be more confident about their work, probably
because they noticed that the teacher did not
make as many corrections as in the first activities.
Besides, they understood their partner’s texts, and
were happy to see their own texts on the screen of
the computer.

The exercises proposed in the blog were very
useful because, as already mentioned, students
had never used Internet resources in the English
class and they were very interested in solving the
activities. In fact, during the lessons in the resource
center, some groups of students had difficulties due
to the low quantity of computers in the classroom
since all the students wanted to do all the activities,
but with the agreement of some rules and shifts —
like organization of turns to write and respect for
everybody’s opinions- the issue of disadvantages
was solved.
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The effectiveness of the activities was reflected
in the students’ writings in terms of the correct
use of adjectives and here I am talking about word
order. They commented that the exercises were
clear and entertaining; this showed an increase in
their motivation during the sessions. Throughout
the development of the activities with the work-
sheets, the students’ interest in improving their
writings and their concern for improving their
performance in the activities could be evidenced.
These facts are closely related to their increase in
motivation. About this topic, the National Research
Council and the Institute of Medicine (NRCIM,
2004) states: “Students enjoy and exert more effort
when they are active participants than when they
are passive” (p. 50).

Role of the Blog

Teaching and learning resources are increasing
all the time and students and teachers have the
responsibility to adapt their educational environ-
ment to get it moving with technological changes.
Blogs are some of those new educational tools that
can be used nowadays by teachers and students as a
support for reflection on teaching experiences. As
Dufty and Bruns (2006) state, a blog offers interac-
tion with reflective comments and also the ability
to interlink to related ideas.

The subcategories presented in the following
paragraphs will illustrate the students’ engagement
and progress showing how the educational role of
the blog was applied to this innovation project.

Students’ Engagement

At the beginning of the project students did
not have any idea about what a blog was or how to
work in a blog, so the teacher had to dedicate some
sessions to show this new tool and to explain the
educational benefits that a blog could give to the
class and to the students” progress. First of all they

had to learn how to access the blog, how to post
their own ideas. During the next sessions students’
interest increased and they wanted to have more
new activities in the blog.

Definitely, the use of the blog was a very attrac-
tive strategy for the students and because of its
novelty they wanted to work every class in the
resource center. However, the main constraint was
the one of the group of students who participated
in this innovation project: just four of them had a
computer in their homes. Since many students do
not have computers at home, they had to wait for the
English class to work on the activities in the blog.

During the development of the project, stu-
dents attended lessons in the resource center 5
times, two hours each time. In the classes they were
very engaged with the activities. At the beginning
they had some problems with the instructions
because their English language level was very basic
in terms of vocabulary and grammar, but with
practice, they got used to the exercises and started
recognizing what they had to do.

It is also important to point out that at the
beginning of the process, some students tended to
have less confidence because they were so shy and
thought that they were not good at English. How-
ever, at the end of the project a majority of these
students showed a higher level of confidence. For
that reason I agree with NRCIM (2004) when they
mention that “They [students] need to know what
it takes to succeed and to believe they can succeed”
(p. 35). As result of this, students also wrote good
descriptions and during the final two sessions at
the resource center, they showed more interest in
finishing the activities. Definitely, this level of con-
fidence will be very important for students to be
able to achieve future goals in our classes.

It was very interesting to note that during the
last lessons which implied using the blog, students
carried out the activities practically without asking
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for help from the teacher. In particular, they liked
to work with the videos about adjectives in which
they could find the word with its pronunciation as
well as the corresponding image. They could also
find games like hangman and activities like cross-
words and word search. Students commented that
after those activities they could solve the exercises
more easily.

A blog is an excellent instrument that allows
developing many different activities in a website
that is visited by the students without the pressure
of having to work in the classroom on the same tra-
ditional activities. Besides, blogs offer opportunities
for students to acquire creative, critical, communi-
cative, and collaborative skills that may be useful
to them in both scholarly and professional contexts
(Duffy & Bruns, 2006).

Students’ Progress

When the innovation was proposed to the stu-
dents, they had been writing descriptions using
the adjectives in an incorrect position related to the
nouns. At the end of the project, when they had
to write their final descriptions, improvement was
evident in the use of the structures and the order of
the adjectives. It is very probable that the activities
carried out coupled with the exercises designed
and used in the blog provided the students with
enough information to understand how they had
to use the adjectives in their descriptions. This was
a very important element in achieving the objec-
tives of innovation.

Students’ progress was reflected in the descrip-
tions that they wrote in their final post on the blog
and also in their level of confidence when handing
in writing exercises. Furthermore, their participa-
tion during the class seemed to be higher than at
the beginning of the project. Besides, the structures
of their texts also improved in terms of fluency —
students used more words and longer sentences to

get messages across. In this respect, it is important
to notice that students were worried about the cor-
rect use of singular and plural nouns.

After the implementation of the innovation,
students seemed to have clarified ideas concerning
the use of the adjectives in a description and as they
expressed themselves. By then they had learned
many new words to be used in their texts.

They were also happy because they had learned
new things about the use of the Internet resources
as well as the computer. It means students discov-
ered that technology is very useful in their learning
process and they gained confidence in the use of
the blogs.

Technology gives the language learner the
opportunity to have text, audio, images and video
in one place and in the same activity. Students
noticed this while they used the blog to practice the
topics of the lessons. Likewise, during the devel-
opment of the project, students used the blog as a
means to learn English.

Conclusions and Implications

It is important to start by noting that during
the development of the project I focused my atten-
tion on a specific topic which was to have students
correct the use of adjectives in relation to the
nouns. There is no doubt this aspect will deserve
new teaching actions and broader analyses in the
future, particularly in the area of writing skills
and descriptions, among others.

Another fact to reinforce is that the use of
technological resources in the classroom is turning
into a very useful element to engage students’ atten-
tion and participation during the English class. It is
evident that even though students are very close to
the use of computers, a majority of them do not use
them for pedagogical purposes. In that sense, the
implementation of an innovation becomes a very
useful strategy for producing positive change in
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some students’ attitudes. Innovations like the one
reported here are particularly useful for those who
are not confident about taking part in the English
lessons and/or who are not happy with their
performance in them.

During the development of this project I
noticed that the use of blogs was definitely the
most attractive resource with which learners could
engage in writing practices. They waited for the
English class in order to use the computers in the
resource center. However, the low number of com-
puters in that classroom turned into a limitation
for carrying out activities individually and thus for
working faster.

It was unexpected that the use of the blogs
turned into a resource not only for English lessons
but also for the Spanish ones because students
who participated in the project had relatives in
other grades. Since some of these students also
attended Spanish lessons with the same teacher,
they expressed they would like to learn about that
new element in the classes.

Though the use of technology and blogs is well
known, the use of this kind of resources is not com-
mon in the classroom. In fact, many teachers and
students are not familiar with the use of the com-
puter. For these reasons, it is necessary to organize
training sessions because they need to be shown
how those tools can be used for learning purposes.

It can be concluded that the objectives of the
innovation project were reached as evidenced by
the majority of students’ writings. Nonetheless, it
is necessary to continue the process with some stu-
dents who need to work a little bit more in their
descriptions, and in general, in their writing skills.
For this reason, the use of innovative proposals in
the pedagogical procedures adopted for the English
area is an important element that should be taken
into account during the design of the curricular
programs at school.

On the other hand, it would be useful to design
a school project for the Secretary of Education in
Bogota for the purpose of obtaining more and better
equipment in the resource center. Furthermore, it
is necessary to make provisions for the implemen-
tation of new strategies in order to produce the
appropriate environment of confidence for students’
participation in the English activities. This way, we
can embark upon actions to keep them away from
the assumption that they are not good at that.

It would then be very important for new
researchers to know what the knowledge level
about the use of computers is among students.
Besides, it is necessary to remember that technol-
ogy in the world is changing all the time and there
are a lot of new strategies, applications and software
emerging every day on the Internet. Besides, and in
order to save time, it would be very useful to be
sure about the applications that can be used in the
computers at school such as videos from different
web pages or other different links of tools that are
often blocked by the Secretary of Education’s web-
master. Agile solutions are needed because, in cases
like this last one, the teacher has to send the people
in charge several e-mails requesting help and this
procedure often takes a long time.

Finally, I would like to mention that after the
implementation of the project I decided to engage
in further professional programs. Hence, I decided
to start postgraduate studies in a specialization on
technology (Computer Science). This way, I hope
to improve and reinforce my knowledge about this
topic in order to offer my students more and bet-
ter elements that can be used not just in English
classes, but in Spanish classes too.
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Appendix A: Exercises 1 to 4, Posted in the Blog
Posted at: http://lizajara.blogspot.com

— — &,

. City Collage ESOL Self-acoess = 7-;2

| Naal Smesio |

Exercise 1. It contains a set of images. Students just had to
click on the picture to see the adjective related to the image.
(This word appears over the picture after click).

T ————————— s
[-— m]
Adjectives - 1
i tha sppeaman o the torid waeth i tron Bans bl
i 1 g T
M. po e i gt b i b i
T —
B i bt vt 1
- !l i A s B -
o [To i s e T e
I b
E s
B [Parrevih Seywet
e '—brM!—rH'

Exercise 2. Students had to write the opposite
of the adjective in bold letters.
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Exercise 3. A table in which students had to make couples
with one pictures and the correct adjective.

Exercise 4. Students had to match the adjective in the left
column with the opposite adjective in the right column.
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Appendix B: First Description Posted in the Blog
Posted at: http://lizajara.blogspot.com

C % O lzajarsblogupet.com /310

ENGLISH ACTIVITIES

A blog to practice the English activities proposad in class.

Created by
First Btudents’ F

Hello my friends...

frrwmy afgfferr=d
pruisdets for petak dmg

different artivitieg aboud
ihe mpwy o she vienr

L commefts:

danials valasco -hilary danbels susmr

an wilme milton panex
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Appendix C: Exercises 5 to 8, Posted in the Blog
Posted at: http://lizajara.blogspot.com

o Pt e sords W the moreec onder (3 et e aftrestive sevieeon. Fo mpast The activity, ik on e ution et

o bosroen ol S araey. [V coe sn o Uhy pags gy TR -0
== P haces 1 At pooas iy p4mbak 82 8 SN COMOCTA Dk RECH L GRCOr. Slomativa, Pary s
et ik 0 B e LI e sl i | B, S U gty st TR, o 6]

Exercise 5. Students listened to a voice describing the picture.
After that, they had to unscramble an affirmative sentence.

Ay By B By |, M

3 e i P e i S s it e e T e
[ —

Exercise 6. Students listened to a voice describing the picture.
After that, they had to unscramble a negative sentence.
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Exercise 7. A short story in which students had to complete
writing the correct adjective according to the text and the image.

e e L I o S o et TR e o
b e

B == | =]

e ok gl b e e e M @y el vk ey, R Ma

Exercise 8. Students had to put the words in correct order
to obtain the description of the image.
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Appendix D: Final Description Posted in the Blog

- cH Nizajara. blogspot.com

Posted at: http://lizajara.blogspot.com

20510,405 fwe - mrm-naar-ending ham

ENGLISH ACTIVITIES

A blog 1o praction the English activities proposed in class:
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Appendix E: Samples of Worksheets Used Along the Project

First Worksheet

Name: Date:

Adjectives Mastery

Instructions:

Adjectives are words used to describe a noun. Write an adjective on each line to describe the dog.

Write a sentence using four of the adjectives above.

=

SIS

Taken from:

http://www.teach-nology.com/worksheets/language_arts/adjectives/make/veri/index.html
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Second Worksheet

Name: Date:

Instructions:

Adjectives are words used to describe a noun. Write an adjective on each line to describe the car.

Write a sentence using four of the adjectives above.

=

S

Taken from:

http://www.teach-nology.com/worksheets/language_arts/adjectives/make/ver3/index.html

PROFILE Vol. 14, No. 1, April 2012. ISSN 1657-0790. Bogota, Colombia. Pages 187-209 207



Third Worksheet

What does he look like?

WORD BANK M | | | |

MOUSTACHE ° | | |

BEARD

4
BALD 6 8 | | |

SCARED 2

SPIKEY ! | | |

BLOND

BORED

SAD

CURLY L

STRAIGHT 5 | |

SLEEPY —

Helooks .
3. § ! Shehaslong_ hair.

hair. 6. E’ " He doesn’t have a beard buthe hasa .

hair.

8. | Hehasa___ head.
9. K?’\\ Helooks . 10. =/ Helookssadand .

11. She has straight _ hair.

Adapted from: http://www.esl-galaxy.com/crosswords/peopledescription.pdf
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Fourth Worksheet

1. Write antonyms for the following adjectives:

Ugly Happy
Tall Old
Small Fat
Long Young

2. Describe the people in the following pictures to your classmates.

http://www.telenovelasychismes.com/wp-content/uploads/2010/08/Shakira-17.jpg http://miaminewsmagazine.com/wp-content/uploads/2011/09/juanes3.jpg
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